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This policy should be read in conjunction with the following documents:

e Updated Statutory Guidance “Induction for early career teachers (England)” Statutory
guidance for appropriate bodies, headteachers, school staff and governing bodies
(Department for Education — Revised April 2023 / In force from September 2023)

* Section 5 for Headteachers and Governors is attached as Appendix B*

e Teachers’ Standards - Guidance for school leaders, school staff and governing bodies
(Department for Education - July 2011 (introduction updated June 2013, latest terminology
update December 2021)

* Attached as Appendix A*

e AESG — New Staff Induction Policy
e AESG - Staff Code of Conduct

Introduction
Purpose of Induction

Statutory induction is the bridge between initial teacher training and a career in teaching. It
combines a structured programme of development, support and professional dialogue, underpinned
by the Early Career Framework, with monitoring and an assessment of performance against the
Teachers’ Standards. The programme should support the early career teacher and provide them with
the necessary training to ensure that they can demonstrate that their performance against the
Teachers’ Standards is satisfactory by the end of the period. Induction should provide a foundation
for ECTs and equip them with the tools to be an effective and successful teacher.

The Statutory Framework

The statutory provisions which underpin this guidance are sections 135A-C and 141C(1)(b) of the
Education Act 2002, and the Education (Induction Arrangements for School Teachers) (England)
Regulations 2012, as amended, (hereafter referred to as ‘the Regulations’).

An ECT cannot undertake statutory induction (or a period of employment counting towards
induction) unless they have been awarded QTS.

A Suitable Post for Induction



In order for the ECT to serve induction, the Head and Governors must first agree that the post is
suitable for this purpose. The Head and Governors are jointly responsible for ensuring that the
supervision and training of the ECT meets their development needs. The duties assigned to the ECT,
and the conditions under which they work, should be such as to facilitate a fair and effective
assessment of the ECT’s conduct and efficiency as a teacher against the Teachers’ Standards.

A suitable post is expected to:

e have a Head in post who is able to make a recommendation about whether the ECT’s
performance against the Teachers’ Standards is satisfactory;

e have prior agreement with an appropriate body to act in this role to quality assure the
induction process;

e provide the ECT with an ECF-based induction programme;

e provide the ECT with the necessary employment tasks and experience of teaching whole
classes, as well as with the necessary support to enable them to demonstrate satisfactory
performance against the Teachers’ Standards throughout and by the end of the induction
period;

e include the appointment of a Professional Mentor / Induction Lead and Tutor who is
expected to hold QTS;

e include the appointment of a designated Induction Mentor who is expected to hold QTS;

e provide the ECT with a reduced timetable to enable them to undertake activities in their
induction programme (The reduced teaching allocation should be 90% in Year 1 and 95% in
Year 2);

e not make unreasonable demands upon the ECT;

e not normally demand teaching outside the age range and/or subject(s) for which the ECT has
been employed to teach;

e not present the ECT, on a day-to-day basis, with discipline problems that are unreasonably
demanding for the setting;

e involve the ECT regularly teaching the same class(es);

e involve similar planning, teaching and assessment processes to those in which other teachers
working in similar substantive posts in the institution are engaged in; and

e not involve additional non-teaching responsibilities without the provision of appropriate
preparation and support).

In addition, the Governing Body must be satisfied that the School has the capacity to support the
ECT and that the Head is fulfilling her responsibilities.

Appropriate Body — Independent Quality Assurance for Statutory Induction

The Independent Schools Teacher Induction Panel (ISTIP) is an England-wide and overseas
statutory body for induction.

ISTIP acts as the Appropriate Body for ECTs employed in schools in membership of one of
the following associations:

— The Society of Heads

— Independent Schools Association (ISA)

— The Heads’ Conference (HMC)

— Independent Association of Preparatory Schools (IAPS)
— Girls’ School Association (GSA)

— Council of British International Schools (COBIS)
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ISTIP is overseen by a Board in matters of governance, and a Panel, which has oversight of the
statutory induction process. The work of the Board and Panel is supported by the HQ team and
support officers, all former Heads, Deputy Heads or Induction Tutors.

ISTIP carries out an annual induction tutor survey and a survey of ECTs to obtain feedback on its
operation and service.

Monitoring, Support & Assessment during Induction

A suitable monitoring and support programme must be put in place for the ECT, structured to meet
their professional development needs (including the development needs of part-time ECTs). This is
expected to include:

e aprogramme of training that supports the ECT to understand and apply the knowledge and
skills set out in the Early Career Framework’s evidence (‘learn that’) statements and practice
(‘learn how to’) statements;

e regular one to one mentoring sessions from a designated mentor who is expected to hold QTS
and has the time and ability to carry out the role effectively;

e support and guidance from a designated Professional Mentor / Induction Lead and Tutor
who is expected to hold QTS and has the time and ability to carry out the role effectively;

e observation of the ECT’s teaching with written feedback provided;

e professional reviews of progress conducted by the induction tutor to set and review
development targets against the Teachers’ Standards; and

e ECT’s observation of experienced teachers either in the ECT’s own institution or in another
institution where effective practice has been identified.

Appointment of a Professional Mentor / Induction Lead and Tutor

The Head should identify a person to act as the ECT’s Professional Mentor / Induction Lead and
Tutor, to provide regular monitoring and support, and coordination of assessment. The Professional
Mentor / Induction Lead and Tutor is expected to hold QTS and have the necessary skills and
knowledge to work successfully in this role and be able to assess the ECT’s progress against the
Teachers’ Standards. This is a very important element of the induction process and the induction
tutor must be given sufficient time to carry out the role effectively and to meet the needs of the ECT.
The Professional Mentor / Induction Lead and Tutor will need to be able to make rigorous and fair
judgements about the ECT’s progress in relation to the Teachers’ Standards. They will need to be
able to recognise when early action is needed in the case of an ECT who is experiencing difficulties.
The induction tutor is a separate role to that of mentor.

Appointment of an Induction Mentor

The Head should identify a person to act as the ECT’s mentor, to provide regular mentoring. The
mentor is expected to hold QTS and have the necessary skills and knowledge to work successfully in
this role. Mentoring is a very important element of the induction process and the mentor is expected
to be given adequate time to carry out the role effectively and to meet the needs of the ECT. This
includes attending regular mentoring sessions and mentor training where appropriate.

The Head and appropriate body are expected to ensure that mentors are given sufficient time to
carry out the role effectively and meet the needs of their ECTs.



The Induction Mentor and the Professional Mentor / Induction Lead and Tutor are two discrete
roles with differing responsibilities and it is expected that these roles should be held by different
individuals.

Observation of the ECT’s Teaching Practice

An ECT’s teaching is expected to be observed at regular intervals throughout their induction period
to facilitate a fair and effective assessment of the ECT’s teaching practice, conduct and efficiency
against the Teachers’ Standards. Observations of the ECT may be undertaken by the induction tutor
or another suitable person from inside or outside the institution.

Professional Progress Reviews of the ECT

The induction tutor is expected to review the ECT’s progress against the Teachers’ Standards
throughout the induction period, with progress reviews taking place in each term where a formal
assessment is not scheduled. For ECTs serving induction on a part-time basis this means progress
reviews are also expected to take place each term, regardless of their working patterns. This is to
ensure that part time ECTs on low FTE still receive regular reviews of their progress against the
standards and that support is put in place early where unsatisfactory progress occurs.

Progress reviews are expected to be informed by existing evidence of the ECT’s teaching and to be
conducted with sufficient detail to ensure that there is nothing unexpected for the ECT when it
comes to their formal assessment.

Progress reviews are not formal assessments and there is no requirement for ECTs to create evidence
specifically to inform a progress review. ECTs are expected, nonetheless, to engage with the process
and provide copies of existing evidence as agreed with the induction tutor.

A written record of each progress review is expected to be retained and provided to the ECT after
each meeting, with the record clearly stating whether the ECT is on track to successfully complete
induction, briefly summarising evidence collected by the induction tutor and stating the agreed
development targets. It is also expected that objectives are reviewed and revised in relation to the
Teachers’ Standards and the needs and strengths of the individual ECT.

Where the Professional Mentor / Induction Lead and Tutor is not the headteacher, it is expected
that they also update the headteacher on the ECT’s progress after each progress review.

It is expected that the induction tutor notifies the appropriate body and ECT after each progress
review stating whether the ECT is making satisfactory progress. Where the induction tutor believes
the ECT is not making satisfactory progress, it is expected they outline the plan they have put in
place to assist the ECT in getting back on track. It is expected that schools maintain regular contact
with the appropriate body throughout induction, keeping them apprised of the ECT’s progress and
providing them with copies of all progress reviews.

Formal Assessments

ECTs can have formal assessments carried out by either the Head, the Academic Deputy Head or
the Professional Mentor / Induction Lead and Tutor. Mentors should not carry out the majority of
formal assessments unless they are also acting as the induction tutor. ECTs should receive an
assessment in the final term of the first year, and in the final term of the second year of induction. It
is for institutions and ECTs to agree exactly when the assessment dates are set. Evidence used in
assessments should be clear and transparent and copies of the assessment reports should be
provided to the ECT and appropriate body.

Where an ECT is absent at the point a formal assessment is scheduled, any outstanding formal
assessment should not be made until the ECT returns.



Evidence for assessments must be drawn from the ECT’s work as a teacher during their induction.
To ensure evidence gathering is not burdensome for the ECT, formal assessment meetings should
be informed by evidence gathered during progress reviews and assessment periods leading up to the
formal assessment. This will consist of existing documents and working documents. There is no need
for the ECT to create anything new for the formal assessment, they should draw from their work as
a teacher and from their induction programme. Judgements made during the induction period
should relate directly to the Teachers’ Standards and should not be made against the ECF.

ECTs should be kept up to date on their progress. There should be nothing unexpected.

Formal assessment reports should be completed for both formal assessments. These reports should
clearly show assessment of the ECT’s performance against the Teachers’ Standards at the time of the
assessment.

The final assessment meeting is at the end of the induction period, and will form the basis of the
Head’s recommendation to the appropriate body as to whether, having completed their induction
period, the ECT’s performance against the Teachers’ Standards is satisfactory, unsatisfactory, or
whether or not an extension should be considered. This recommendation should be recorded on the
final assessment report.

Once assessment reports have been completed, the ECT should add their comments. They should
then be signed by the Professional Mentor / Induction tutor, the Head and the ECT. Once signed,
the ECT should be given the original and a copy sent to the appropriate body shortly after each
meeting, and 29 within 10 working days of the final assessment meeting. These may be submitted
electronically.

At-risk procedures

If it becomes clear during a termly progress review or at the first formal assessment point that the
ECT is not making sufficient progress, additional monitoring and support measures will be put in
place immediately, meaning:

e Areas in which improvement is needed are identified

e Appropriate objectives are set to guide the ECT towards satisfactory performance against the
relevant standards

e An effective support programme is put in place to help the ECT improve their performance

The progress review record or formal assessment report will be shared with the appropriate body,
alongside the support plan, for it to review.

If there are concerns about the ECT’s progress during their subsequent progress reviews or formal
assessment, as long as it is not the final formal assessment, the induction tutor or headteacher will
discuss this with the ECT, updating objectives as necessary and revising the support plan for the
next assessment period.

Roles and responsibilities
Role of the ECT
The ECT is expected to:

e provide evidence that they have QTS and are eligible to start induction;

e meet with their induction tutor to discuss and agree priorities for their induction
e programme and keep these under review;

e agree with their induction tutor how best to use their reduced timetable

e allowance and guarantee engagement with their ECF-based induction



programme;
provide evidence of their progress against the Teachers’ Standards;

participate fully in the agreed monitoring and development programme;

raise any concerns with their induction tutor as soon as practicable;

consult their appropriate body named contact at an early stage if there are, or may be,
difficulties in resolving issues with their tutor/within the institution;

Keep track of and participate fully in the scheduled classroom observations, progress reviews
and formal assessment meetings;

agree with their induction tutor the start and end dates of the induction period/part periods
and the dates of any absences from work during any period/part period; and

retain copies of all assessment reports.

Role of the Head

The Head is, along with the appropriate body, jointly responsible for the monitoring, support and
assessment of the ECT during induction, and is expected to:

check that the ECT has been awarded QTS;

clarify whether the teacher needs to serve an induction period or is exempt;

agree, in advance of the ECT starting the induction programme, which body will act as the
appropriate body;

notify the appropriate body when an ECT is taking up a post in which they will be undertaking
induction;

ensure that the requirements for a suitable post for induction are met;

ensure the induction tutor has the ability and sufficient time to carry out their role effectively;
ensure that the mentor has the ability and sufficient time to carry out their role effectively;
ensure an appropriate ECF-based induction programme is in place;

ensure the ECT’s progress is reviewed regularly, including through observations of and
feedback on their teaching and that progress reviews are sent to the appropriate body;
ensure that assessments (including any interim assessments) are carried out and reports
completed and sent to the appropriate body;

maintain and retain accurate records of employment that will count towards the induction
period;

ensure that all monitoring and record keeping is done in the most streamlined and least
burdensome way;

make the governing body aware of the arrangements that have been put in place to support
ECTs serving induction;

make a recommendation to the appropriate body on whether the ECT’s performance against
the Teachers’ Standards is satisfactory or requires an extension;

participate appropriately in the appropriate body’s quality assurance procedures; and

retain all relevant documentation/evidence/forms on file for six years.

There may also be circumstances where the headteacher/principal is expected to:

obtain interim assessments, any formal assessment and progress reviews from the ECT’s
previous post;

act early, alerting the appropriate body when necessary, in cases where an ECT may be at risk
of not completing induction satisfactorily;

ensure third-party observation of an ECT who may be at risk of not performing satisfactorily
against the Teachers’ Standards;



notify the appropriate body as soon as absences, within each year of induction, total 30 days
or more;

periodically inform the governing body about the institution’s induction arrangements;
advise and agree with the appropriate body where, in exceptional cases, it may be appropriate
to reduce the length of the induction period or deem that it has been satisfactorily completed;
consult with the appropriate body in cases where a part-time ECT has completed a minimum
period covering, but not equivalent to, two school years and has met the necessary
requirements, where it may be appropriate to reduce the length of the induction period;
provide interim assessment reports for staff moving school in between formal assessment
periods; and

notify the appropriate body when an ECT serving induction leaves the institution.

Role of the Professional Mentor / Induction Lead and Tutor

The Professional Mentor / Induction Lead and Tutor is expected to:

provide, or coordinate, guidance for the ECT’s professional development (with the
appropriate body where necessary);

carry out regular progress reviews throughout the induction period;

undertake two formal assessment meetings during the total induction period coordinating
input from other colleagues as appropriate;

carry out progress reviews in terms where a formal assessment does not occur;

inform the ECT following progress review meetings of the determination of their progress
against the Teachers’ Standards and share progress review records with the ECT, headteacher
and appropriate body;

inform the ECT during the assessment meeting of the judgements to be recorded in the formal
assessment record and invite the ECT to add their comments;

ensure that the ECT’s teaching is observed and feedback provided;

ensure ECTs are aware of how, both within and outside the institution, they can raise any
concerns about their induction programme or their personal progress;

take prompt, appropriate action if an ECT appears to be having difficulties; and

ensure that all monitoring and record keeping is done in the most streamlined and least
burdensome way, and that requests for evidence from ECTs do not require new
documentation but draw on existing working documents.

Role of the Induction Mentor

The induction mentor is expected to:

Regularly meet with the ECT for structured mentor sessions to provide targeted feedback
Work with the ECT, and colleagues within the school who are involved in the ECT’s induction,
to help make sure the ECT receives a high-quality ECF-based programme

Provide, or arrange, effective support — including subject-specific, phase-specific, coaching
and/or mentoring

Act promptly and appropriately if the ECT appears to be having difficulties

Role of the Governing Body:

The Board of Governors will:

Make sure the school complies with statutory guidance on ECT induction;
Be satisfied that the school has the capacity to support the ECT;



Make sure the Head is fulfilling their responsibility to meet the requirements of a suitable
induction post;

Investigate concerns raised by the ECT as part of the school’s grievance procedures;

If it has any concerns or questions, seek guidance from the appropriate body on the quality
of the induction arrangements and the roles and responsibilities of staff involved in the
process;

If it wishes, request general reports on the progress of the ECT on a termly basis.



Appendix A — Teachers’ Standards

Department
for Education

Teachers’ Standards

[PREAMELE

Teachers make the education of thesr pupils thesr first concem, and are accountable for acheeving the highest possible standards in work and conduct. Teachers
act with honesty and integrity; have strong subject knowiedge, keep their knowledge and skills as teachers up-to-date and ane self-critical; forge positree
professeonal relabonships; and work with parents in the best intereats of their pupils.

PART ONE: TEACHING | | |& Wake accuwrate and productive use of assessment
A teack t = know and wundarstand how o Bssess the nelevant subct and

[1_Set high expectations which imspire, motivate and challenge pupils |
= establish a safe and stimulating environment for pupils, rogted in

mutual respect

= gt goals that stretch and chalenge pupile of all backgrounds, abiliies
and diapositons

= demonstrale consisenty the positve atiudes, values and behaviour
which are expedied of pupils

7 Promote and oulcomes ]

=  be acoounlable Tor pupils” attainment, progress and ouloomes

= be aware of pupils' capabiliies and their pricr knowdedge, and plan
fteaching to build on these

= guide pupils o reflect on the progress they have made and their
EMerging needs

»  demonsirale knowledge and understanding of how pupils leam and
haw this impacts on lea

= encourage pupils io take a responsible and conscientious attitude o
fheir own work and shudy.

[3 Demonsirate good subject and curriculum knowledge ]

= have a secure knowiedge of the relevant subject(s) and curriculum
aress, insber and maintan pupits' inberest in the subsect, and address

mismnderstandings
» demonsirate a critical understanding of in the subsject
and curmiculum areas, and promole the value of scholarship
= demonsirale an understanding of and take responsability for
mwm#m arficulacy and the comect use of
standard English, whatever specialist subject
= if teaching early reading, demonairate a clear understandng of

syslematie synihelic phenics
o if teaching early mathematics demonstrate a cless understanding of
appropriale leaching shalegies

[4  Plan and teach well structured lessons ]

=  impar knowledge and develop understanding through effective use
of leason me:

= promode a love of leaming and children's miellectual cunosity

= gl homework and plan other out-of -claes. activiies (o consobdabe
and extend the knowledge and underetanding pupils have acquined

= reflec systematically on the effectiveness of lessons and approaches
o teaching

= coninbute to the design and provision of an engaging cumiculum
wathin the relevant subject arcals).

[5_Adapt teaching to respond 1o the strengths and needs of all pupils |

= know when and how to differentiate appropriately, wsing approaches.
which enabile pupils o be taught effectvely

= have a secure understanding of how a range of laclons can inhibid
pupils’ abiity o learn, and how best o overcome hege

» demonsirate an awareness of the physical, social and intelleciual
development of children, and know how to adapt teaching o support
pupils' education at different stages of development

= have a clear undersianding of the needs of all pupils, inchding those
with epecial educabional neads; Mose of high ability, those with
English a& an addiional language; those with disabiliies; and be able
o use and evalusle disinclive leaching approsches 1o engage and
support them.

curmculurm aneas, incuding statulony asseesment
=  make use of formative and summalive assessment o sscure pupils’

progress
= use relevant data to monitor progress, sef targets, and plan
lessons

subseguent
= give pupils requisr feedback, both orally and through accurate
marking, and encourage pupds to respond 1o e feedback

|? Manage Behaviour effectively to ensure a good and aafe keaming
environment

= have cear rules and roulines for behaviour in dassrooms, and take
responsibility for promoling good and courteous behaviour both in
classrooms and arcund the school, in accordance wikh the school's
behaviour policy

= have high expectations of behaviour, and establish a framework for
discipline with a range of sirabegies, using praise, sanclions and
rewsards consistently and fairly

= wdmnﬂacﬁ.ﬂ;,mhgmm“w
o pupils' needs in order to involve and motivabe them

= maintain good relationships with pupils, cxercise approprate
authority, and act decsively when necessary.

L&_Fulfil wider professional responsibilities

= make a positve contnibution o the wider ide and ethos of the achool

= develop eflective professional relationships with colleagues, knowing
how and when io draw on advice and specialist support

s deploy suppor stafl efiectively

= take responsibiity for mproving teaching through appropriate
professional development, responding to advice and feedback from
colleagues

=  commurecate eflectvely with parents with regard to pupils’
achievements and well-being.

| PART TWO: PERSCHAL AND PROFESSIONAL CONDUCT

A teacher is expecied o demonsirale consistently high standards. of
personal and professional conduct. The following statements define: the
behaviour and aftitudes which set the requined standard for conduct
throughout a teacher's caneer.

» Teachers uphald public trust in the profession and maintain high
standards of ethics and behaviowr, within and cutside school, by:
o treafing pupils with dignity, building relafionships rooted in mutual
respect, and at all times obsenang proper boundanies appropriaie
io a teacher's professional position

accordance with stabutony
o Mghunrmuﬂ respeet lof the nghts of others
& nolb undermining fur | British . including

the nule of law, mmmwmmﬁ -ﬂbb:rlw:
of those with different taiths and beliefs

o ensunng that personal baliets are not expressed in ways which
exploit pupils’ wulnerability or might lead e to break the ks,

=  Teachers must have proper and professional regand for the ethos,
policees and practices of the school in which they teach, and mainkain
regh standards n their own atiendance and punchuality.

= Taachers must have an of, and always act within, the
uﬂym:m s&l oul their prolessional dulies and

Thie Teachers' Standards can be found on the GOV LK website: hitps:




Appendix B — Section 5

Extracts from ‘Induction for newly qualified teachers {England). Statutory guidance for appropriate bodies, head teachers, school staff and
governing bodies’ Revised April 2023,

Section 5

5.3 The headteacher/principal is, along with the appropriate body, jointly responsible for the monitoring,
support and assessment of the ECT during induction, and is expected to:

* check that the ECT has been awarded QTS;

* clarify whether the teacher needs to serve an induction period or is exempt;

* agree, in advance of the ECT starting the induction programme, which body will act as the appropriate body;
* notify the appropriate body when an ECT is taking up a post in which they will be undertaking induction;

= ensure that the requirements for a suitable post for induction are met;

* ensure the induction tutor has the ability and sufficient time to carry out their role effectively;

* ensure that the mentor has the ability and sufficient time to carry out their role effectively;

= ensure an appropriate ECF-based induction programme is in place;

* ensure the ECT's progress is reviewed regularly, including through observations of and feedback on their teaching
and that progress reviews are sent to the appropriate body;

* ensure that assessments (including any interim assessments) are carried out and reports completed and sent to the
appropriate body;

* maintain and retain accurate records of employment that will count towards the induction period;

* make the governing body aware of the arrangements that have been put in place to support ECTs serving
induction;

* make a recommendation to the appropriate body on whether the ECT's performance against the Teachers'
Standards is satisfactory or requires an extension;

* participate appropriately in the appropriate body's quality assurance procedures; and

* retain all relevant documentation/evidence/forms on file for six years.



5.4 There may also be circumstances where the headteacher/principal is expected to:
* obtain interim assessments, any formal assessment and progress reviews from the ECT's previous post;

* act early, alerting the appropriate body when necessary, in cases where an ECT may be at risk of not completing
induction satisfactorily;

* ensure third-party observation of an ECT who may be at risk of not performing satisfactorily against the Teachers'
Standards;

* notify the appropriate body as soon as absences, within each year of induction, total 30 days or more;
* periodically inform the governing body about the institution’s induction arrangements;

* advise and agree with the appropriate body where, in exceptional cases, it may be appropriate to reduce the length
of the induction period or deem that it has been satisfactorily completed;

* consult with the appropriate body in cases where a part-time ECT has completed a minimum period covering, but
not equivalent to, two school years and has met the necessary requirements, where it may be appropriate to reduce
the length of the induction period;

* provide interim assessment reports for staff moving school in between formal assessment periods; and

* notify the appropriate body when an ECT serving induction leaves the institution.

5.5 In addition to the above, headteachers/principals of FE institutions, independent schools, academies and free

schools, BSOs and nursery schools should also ensure the ECT's post and responsibilities comply with the specific
requirements for statutory induction in these settings.

5.13 The governing body:
* should ensure compliance with the requirement to have regard to this guidance;
* should be satisfied that the institution has the capacity to support the ECT;

* should ensure the headteacher/principal is fulfilling their responsibility to meet the requirements of a suitable post
for induction;

* must investigate concerns raised by an individual ECT as part of the institution’s agreed grievance procedures;

* can seek guidance from the appropriate body on the quality of the institution’s induction arrangements and the
roles and responsibilities of staff involved in the process; and

* can request general reports on the progress of an ECT.



